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Social  Studies  20  Name 

Performance  Assessment 


Overview 


Part/Activity 

Page 

Group/ 

Independent 

Time 

Mark 

Allocation 

Introduction 

1 

Independent 

5 min 

N/A 

Part  A:  Defining  Quality  of  Life 

Activity  1 — Personal  Reflection 

2 

Independent 

10-15  min 

N/A 

Activity  2 — Brainwrite 

3-7 

Group 

20-25  min 

N/A 

Activity  3 — My  Definition  of 
Quahty  of  Life 

8 

Independent 

5 min 

N/A 

Part  B:  Retrieving  Information 

Activity  1 — Research 
Retrieval  Chart 

8-10 

Independent 

25-30  min 

18  marks 

Part  C:  Preparing  your  Submission 

Activity  1 — Organizing 
Your  Writing 

11-12 

Independent 

10-15  min 

N/A 

Activity  2 — Writing 
Your  Submission 

13-15 

Independent 

25-30  min 

30  marks 

TOTAL 

100-125  min 

48  marks 

Your  teacher  will  already  have  explained  the  scoring  criteria  to  you.  Remember  that  your  work 
will  be  scored  for  ideas  and  support,  and  communication  of  ideas. 

Note:  There  are  tasks  in  this  assessment  that  are  designed  to  focus  your  thoughts  on  a specific 
subject  and  no  marks  have  been  allocated  to  them.  focusing  activities,  however,  are 
vital  to  your  successful  completion  of  the  assessed  written  activities. 
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Student  Booklet 
Performance  Assessment 


It  lift  II  ft  n ft  ft  ft 


An  Open  Letter  To  All  Canadians: 

Recently,  my  government  established  a special  parliamentary  commission  to 
investigate  the  views  of  ordinary  Canadians  about  Canada’s  role  on  issues 
related  to  quality  of  life.  In  an  increasingly  interdependent  world,  our  nation 
faces  a dilemma.  There  are  important  and  compelling  reasons  for  Canada  to 
be  actively  involved  in  improving  the  quality  of  life  for  all  human  beings. 

Our  nation  has  a reputation  for  supporting  the  ideals  of  human  dignity  and 
rights  for  all  people.  Greater  involvement  in  international  issues  related  to 
global  quality  of  hfe  will  help  the  human  race  live  in  peace  and  prosperity. 

However,  our  nation  faces  serious  national  problems.  We  have  a large  deficit 
and  growing  debt  that  restrict  our  ability  to  address  the  needs  of  Canadians. 

Our  economy  faces  tremendous  obstacles  in  providing  jobs  for  all  who  wish  to 
work,  as  well  as  in  creating  new  business  opportunities.  Pressures  are  also 
being  felt  by  our  legal,  health  care,  education,  and  social  service  systems.  Our 
national  quahty  of  hfe  requires  attention.  Therefore,  the  federal  government  is 
seeking  the  assistance  of  all  Canadians  in  setting  a new  policy  on  quahty  of  hfe, 
I ask  you  to  respond  to  the  commission,  in  writing,  to  the  following  question: 


Should  the  Canadian  government  place  greater  emphasis 
on  improving  national  or  global  quality  of  life? 


Prior  to  making  your  written  submission,  you  will  have  an  opportunity  to  consult  with  your 
peers  and  to  review  selected  resource  materials. 


Sincerely, 

The  Prime  Minister  of  Canada 
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Part  A;  Defining  Quality  of  Life 
Activity  1 —Personal  Reflection 

Independent  Activity  (10-15  min.) 

All  informed  citizens  have  ideas  and  opinions  concerning  the  roles  and  responsibihties  of  the 
Canadian  government  in  relation  to  national  and  international  issues.  Without  using  the  Resource 
Booklet,  write  down  some  of  your  ideas,  questions,  and  thoughts  on  the  following  question: 


Should  the  Canadian  government  place  greater  emphasis 
on  improving  national  or  global  quality  of  life? 
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Activity  2 — ^Brainwrite 

Group  Activity  (20-25  min.) 

A brainwrite  is  “brainstoraiing  on  paper” — a sharing  of  ideas  and  opinions  done  silently. 


• Respond  to  Prompt  1 (pages  4 and  5)  and  Prompt  2 (pages  6 and  7),  in  point  form  for  a maximum  of 
2.5  minutes  on  each  prompt. 

• Once  you  have  finished  writing,  pass  your  booklet  to  another  member  of  your  group. 

• Upon  receiving  another  member’s  booklet,  read  his/her  brainwrite  and  respond  to  his/her  ideas  by 
giving  suggestions,  supplying  comments,  and  asking  questions. 

• Continue  to  exchange  booklets  until  you  have  commented  on  all  other  group  members’  original 
responses. 
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Comments  from  other  group  members: 

Hint  Box! 


It  is  important 
to  go  beyond 
writing  “I 
agree”  or 
“Good  point.” 
Take  the  time 
to  explain  why 
you  agree  or 
disagree  with 
each  point. 
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Activity  3— My  Definition  of  Quality  of  Life 

Independent  Activity  (5  min.) 


• Give  your  own  definition  of  “quality  of  life”  in  the  space  below. 


My  definition  of  quality  of  life: 


Part  B:  Retrieving  information 

Activity  1 — Retrieval  Chart 

Independent  Activity 

(25-30  min.) 

• Review  the  thirteen  sources  in  your  Resource  Booklet. 

• Identify  and  explain  six  key  points  (three  supporting  national  and  three  supporting  global  quality  of 
life)  and  record  them  on  the  Research  Retrieval  Charts  on  pages  9 and  10. 

• Note  the  source  numbers  from  which  the  key  points  are  obtained.  (9  marks  for  each  chart) 
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Research  Retrieval  Chart 


Identify  and  explain  three  key  points  of 
information  supporting  the  need  to  improve 
the  national  quality  of  life  in  Canada: 

a. 

Source  number 

from  which 
information  was 
obtained 

h. 

r. 
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Research  Retrieval  Chart 


Identify  and  explain  three  key  points  of 
information  supporting  the  need  to  improve 
global  quality  of  life: 

a. 

Source  number 

from  which 
information  was 
obtained 

h. 

r. 
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Part  Cj  Preparing  Your  Submission 
Activity  1 — Organizing  Your  Writing 

Independent  Activity  (10-15  min.) 

You  are  now  ready  to  compose  your  submission  to  the  Parliamentary  Quality  of  Life  Commission. 


• You  may  wish  to  review  the  sources  in  the  Resource  Booklet  and  the  activities  you  have  completed  to 
assist  your  writing. 

• Complete  the  outline  provided  below  and  on  page  12. 


Should  the  Canadian  government  place  greater  emphasis 
on  improving  national  or  global  quality  of  life? 


My  position: 


Some  underlying  beliefs  and/or  values  that  support  my  position: 
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Expectations  for  Writing  your  Submission 

In  your  final  submission  you  should: 

• provide  a clear  position 

• use  valid  and  logical  arguments 

• provide  support  and  explanations 

• be  convincing  and  persuasive 

• proofread  your  work 

Your  final  submission  is  worth  30  marks. 
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Activity  2 — Writing  Your  Submission 

Independent  Activity  (25-30  min.) 

Should  the  Canadian  govemment  place  greater  emphasis  on 
improving  national  or  global  quality  of  life? 


To  the  Honourable  Members  of  the  Commission: 


Continued 


CLASSROOM 

ASSESSMENT 


MATERIALS 


Social  Studies  20 


13 


Student  Booklet 
Performance  Assessment 


Continued 
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It’s  as  though  there  are  two  entirely  different  worlds  living  on  the  same 
planet  at  the  same  time.  Ours — the  rich,  industrial  nations  of  the  North. 
Theirs — the  poor,  underdeveloped  states  of  the  South. 


The  dividing  line  between  North  and  South  wanders  about  a bit.  The 
North  includes  Canada  and  the  United  States,  all  the  countries  of  Europe, 
including  the  former  Soviet  bloc,  Japan,  Australia,  and  New  Zealand.  All  other 
countries  of  the  world  are  said  to  be  in  the  South — with  a few  exceptions. 

Israel  is  a country  of  the  South  only  if  you  are  an  Arab;  South  Africa  is  a 
country  of  the  North  if  the  colour  of  your  skin  is  white.  Some  countries  such 
as  Saudi  Arabia,  Brunei,  and  Nauru  are  very  well  off  because  of  immense 
natural  resource  wealth.  However,  political  and  social  freedom  may  be  a 
distant  dream. 

Most  of  us  in  our  Northern  world  are  completely  unaware  of  what  it 
means  to  be  a citizen  of  their  world.  The  gap  between  the  two  in  terms  of 
lifestyle  seems  beyond  imagining,  but  you  could  try.  Here  are  some  of  the 
changes  you  would  notice  if  you  and  your  family  suddenly  woke  up  one 
morning  as  residents  of  the  South: 

• You  have  moved  out  of  your  house  or  apartment  into  the  garage;  as 
such,  you  have  one  of  the  best  properties  in  the  neighbourhood. 

• Your  furniture  consists  of  a wooden  table,  a chair,  and  a few  blankets. 

• You  have  no  electricity;  therefore,  you  have  nothing  that  runs  on 
electricity.  There  is  also  no  bathroom.  There  is  running  water,  but  it’s 
in  a stream  a couple  of  kilometres  away. 

• Each  member  of  the  family  has  just  one  change  of  clothing,  and  it’s 
pretty  tattered  at  that.  The  head  of  the  family  is  the  only  one  with 
shoes. 

• There  are  no  government  services  such  as  police,  fire,  garbage 
collection,  bus  service. 

• There  is  no  ambulance  service  either.  But  that’s  okay,  because  the 
nearest  clinic  is  15  kilometres  away,  and  is  staffed  only  by  a midwife. 

• All  your  meals  are  cooked  over  an  open  fire  and  are  variations  of  a few 
basic  ingredients:  flour,  vegetables,  beans,  sugar,  salt,  and  rice. 

• You  can’t  read  this  article  because  you  haven’t  been  to  school  and  are, 
therefore,  illiterate. 

• You  have  become  used  to  death,  having  already  lost  three  or  four  of  your 
brothers  or  sisters. 

If  this  seems  like  a pretty  miserable  existence  to  you  there  is  a good- 
news-bad-news  ending.  You  won’t  have  to  put  up  with  it  for  too  long  as  your 
life  will  end  25  to  30  years  earlier  than  someone  living  in  the  North. 


— from  Canada  and  the  World 
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‘Third  World’  phrase  obsolete? 


By  Ashok  Chandwani 

Montreal  Gazette 

In  the  1950s  and  early  ‘60s,  the  heady 
years  following  independence  in  1947,  a 
Hindi  film  song  that  became  immensely 
popular  in  India  had  a verse  that  translated 
loosely  as  this: 

My  shoes  are  made  in  Japan 
My  pants  are  English 
On  my  head  rests  a red  Russian  cap 
But  my  heart's  still  Indian. 

It  was  hardly  intended  as  a metaphor  for 
post-colonial  India  or  the  ironic 
contradictions  of  the  Third  World.  But  in 
hindsight  such  a filter  fits. 

Over  the  decades,  in  the  context  of  the 
“free  world”  and  “communist  world,”  the 
Third  World  came  to  symbohze  those  on 
the  periphery.  Like  the  man  in  the  Indian 
song,  just  about  everything  people 
consumed  came  from  one  of  the  two  other 
worlds,  leaving  the  locals  with  little  more 
than  their  nationalism. 

As  more  and  more  countries  shook  off 
colonial  yokes  and  formed  nation-states, 
this  Third  World  mushroomed  into  a 
collection  of  extremely  diverse  countries 
with  an  amazing  variety  of  ethnic  and 
linguistic  origins. 

The  proliferation  of  this  world  occurred  in 
tandem  with  the  Cold  War  that  was  raging 
between  the  other  two  worlds  led  by  the 
opposing  political  and  military  philosophies 
of  the  two  superpowers — the  Soviet  Union 
and  United  States. 

Today  the  Cold  War  is  over  and  a new 
capitalistic  world  order  appears  to  be 
emerging. 

But  what  about  the  Third  World?  Does  it 
still  exist  and  what  does  it  connote? 

These  are  questions  that  have  intrigued 
Calgary  professor  Mathew  Zachariah  so 
much  over  the  years  that  he  has  actually 
launched  a minor  campaign  on  the  issue. 

Tracing  the  origin  of  the  term  Third 
World,  subsequent  definitions  and  attempts 
at  redefinition,  Zachariah  argues 
convincingly  that  no  matter  how  you 
approach  it,  the  term  has  become  obsolete. 


Mathew  Zachariah 


Zachariah  feels  the  phrase  has  outlived 
its  usefulness  because  of  the  ascendancy 
of  Japan,  the  weakening  of  the  American 
economy,  the  disappearance  of  the  Soviet 
Union  as  a nation  and  a superpower,  and 
the  emergence  of  the  European 
Community  and  the  economic  tigers  in 
Asia. 

He  also  feels  that  the  term  has  limited 
value  for  specific  analytical  and  policy- 
formation  purposes,  although  he  accepts 
its  past  rhetorical  value  in  depicting 
certain  pohtical  and  economic  realities. 

But  the  most  pressing  reason  why 
Zachariah  wants  the  phrase  retired  is  that 
“in  conversation  among  ordinary  folk  and 
in  most  of  the  mass  media  . . .the  phrase 
has  come  to  mean  ‘third  rate’  and  ‘third 
class’;  it  has  been  used  to  dehumanize 
non-white  people  and  to  ignore  the  actual 
context  of  their  existence.” 

Journalists,  politicians,  and  some 
academics,  Zachariah  says,  have 
routinely  characterized  the  problems  of 
the  Third  World  in  terms  of  the  presumed 
characteristics  of  the  people  who  inhabit 
it. 

“Apparently  suffering  from  extreme 
myopia,  they  (have)  said  that  the  people 
of  the  ‘Third  World’  were  traditional, 
unlike  the  people  of  the  ‘First  World’  who 
were  modem. 

“The  people  of  the  ‘Third  World’  they 
said  were  fatalistic,  unlike  people  of  the 
‘First  World’  who  were  rational  and  so 


‘’’Stereotyping  three-fourths  of  humanity”, 
Zachariah  adds,  “.  . .ignores  some  facts. 
Almost  all  the  great  civilizations  originated 
and  were  nurtured  in  the  so-called  Third 
World. 

All  the  great  religions  of  humanity 
originated  there.  Many  artistic,  scientific 
and  technological  achievements  of  the 
modem  world  are  built  on  knowledge  that 
was  developed  there.” 

Zachariah  concedes  the  horrendous 
problems  of  poverty  and  totalitarianism 
many  people  of  the  Third  World  face  but 
argues  that  in  many  countries  “there  is  much 
vitality  and  joie  de  vivre;  from  these  will 
come,  many  thoughtful  people  believe,  the 
genuinely  creative  solutions  to  the  problems 
that  we  as  a species  now  face:  solutions  that 
give  pride  of  place  to  sharing,  reciprocity 
and  mutual  aid.” 

If  you  think  Zachariah’ s views  are  far- 
fetched, just  pause  and  think  again. 

Think  of  who  and  what  you  associate  with 
the  Third  World,  which  as  you  know  is  a 
major  source  of  immigrants  for  Canada 
today.  And  then  look  at  the  Western 
politicians  and  investors  flocking  there  these 
days  particularly. 

And  as  you  look  consider  that  Team 
Canada,  led  by  Prime  Minister  Jean 
Chretien,  recently  signed  more  than  $10 
bilhon  in  trade  deals  in  Asia  and  is  planning 
more  such  profitable  forays. 

Consider  that  South  Korea  is  poised  to 
outstrip  Portugal  in  living  standards  and  that 
in  20  years  or  so  Malaysia  and  several  Latin 
American  nations  will  match  European 
living  standards. 

Consider  also  that  India  and  China  launch 
their  own  rockets  these  days  and  that  both 
have  an  affluent  consumer  class,  that  each  is 
almost  equal  to  the  entire  population  of  the 
United  States. 

Put  simply,  those  shoes  and  pants  are  going 
in  the  opposite  direction  these  days  along 
with  cars  and  computers,  thus  challenging 
all  our  preconceptions. 

Zachariah  and  many  others  have  woken  up 
to  this. 

When  will  the  rest  of  us? 

— from  The  Calgary  Herald 
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Percentage  of  Canadian 
Households  in  Poor  Housing, 
by  Family/Household  type, 
1988  and  1991 


Couple  families  Single-parents  Seniors  Non-famUy  singles 


More  Canadian  Children 
Living  in  Poverty* 


1 105  000 

1 057  000  1 6 9 % 

11  J 998  000  16.6%  987  000 

■ ^ 15.2%  A 15  4%  934  000 


1981 


1987  1988  1989  1990  1991 


Source:  Statistics  Canada.  Income  Distribution  by  Size  in  Canada,  1991 

*Poverty  is  measured  using  Statistics  Canada's  Low-income  Cut-offs  (LlCOs),  1986  base 


Life  Expectancies  of  Canadian  Newborns 
in  Poor  and  Rich  Neighbourhoods, 
1971  and  1986 


Million 


8 


436  Registered  Canadian  Food  Banks 
in  1993 


— all  sources  from  Campaign  2000 
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Meeting  needs  of  needy  getting  harder, 
group  says 


Helping  those  in  need  is  a growth  industry  in  Alberta, 
the  Quality  of  Life  Commission  heard  Tuesday  in 
Edmonton. 

Irene  Apon  of  the  volunteer  service  group 
NeighbourLink  said  calls  for  help  to  her  office  have 
skyrocketed  from  about  300  in  1993  to  more  than  2,000 
so  far  this  year. 

“Many  of  our  calls  are  coming  from  people  who  have 
nowhere  else  to  turn,”  Apon  said  in  front  of  about  50 
people  at  the  Santa  Maria  Goretti  Community  Centre. 

People  are  being  referred  to  NeighbourLink  from 
social  workers  and  home  care  intake  workers  who  aren’t 
able  to  offer  all  the  services  they  once  did  due  to 
government  cutbacks. 

The  biggest  area  of  demand  comes  from  single 
parents,  the  elderly  and  people  with  mental  illnesses 
who  are  unable  to  take  care  of  their  homes  because  of 
illness  or  injury. 

But  government-sponsored  homecare  services  can  no 
longer  afford  to  provide  housekeeping  or  child  care 
unless  there  is  a serious  medical  need,  she  said. 

The  Quality  of  Life  Commission  is  a group  of  nine 
concerned  Albertans  that  includes  such  prominent 
members  as  former  MP  and  diplomat  Douglas  Roche  and 
St.  Albert  businessperson  Lois  Hole. 

They  formed  the  commission  last  winter  to  ask 
Albertans  how  the  changes  to  provincial  health  and 
social  programs  arre  affecting  them.  Tuesday’s  meeting 
was  its  first  public  hearing. 

NeighbourLink’s  Apon  said  the  demand  on  volunteers 
is  difficult  to  meet,  particularly  since  the  new  Alberta 
requires  everyone  to  make  an  extra  effort  to  help  those 
close  to  them. 

NeighbourLink  relies  on  people  from  churches 
throughout  Edmonton  to  provide  everything  from  car- 
rides  to  babysitting  and  house  cleaning. 

“The  problem  is  that  a lot  of  the  church  members  are 
picking  up  the  slack  for  their  family  and  friends  and  are 
finding  it  difficult  to  pick  up  the  slack  for  strangers. 

“I  think  it’s  good  that  the  churches  are  getting 
involved  with  the  community,  but  there  is  a point  at 
which  the  cuts  have  been  too  severe,  too  fast. 

“There’s  just  no  way  that  we  can  keep  up  with  the 
demand.” 

Leslie  Regelous  of  the  inner-city  Mustard  Seed  Church 
said  they’re  now  providing  Edmonton  Food  Bank 
packages  to  3,000  people  each  month. 

In  1963,  400  food  hampers  a month  would  have  been 
considered  a high  demand. 

“People  are  having  to  choose  between  food  and 
shelter,”  she  said. 

“We  have  some  younger  mothers  who  are  forced  into 
prostitution  to  pay  the  rent.” 

— from  The  Edmonton  Journal,  1995 


Prime  Minister  Jean  Chretien  called  his 
homeland  “the  best  country  in  the  world.” 
And  for  all  the  boosterism  in  that  declaration, 
it’s  not  far  from  the  truth;  more  objective  sources 
provide  plenty  of  evidence  that  Canada  is  one  of  the 
planet’s  most  comfortable,  and  caring,  societies.  In 
1992  and  again  last  year,  the  United  Nations  Human 
Development  Index  cited  the  country  as  the  most 
desirable  place  in  the  world  to  live.  This  year  a World 
Bank  study  named  Canada  the  globe’s  second  wealthiest 
society  after  Australia,  using  calculations  that  weighed 
resources  and  investment  in  education  and  other  social 
programs.  Says  Alec  Ross,  a Kingston,  Ontario,  author 
and  globetrotter:  “Having  traveled  all  over  the  world,  I 
have  come  back  to  Canada  feeling  I am  incredibly 
privileged.” 

Canadian  citizenship  has  its  privileges  indeed:  the 
country  is  remarkably  free  of  violent  race,  class  or 
ethnic  conflicts.  It  has  one  of  the  globe’s  best  educated 
and  healthiest  populations,  and  blankets  its  legal 
residents  with  social  subsidies.  From  the  lush  high-rise 
apartments  abutting  Vancouver’s  Stanley  Park  to  the 
steel  bank  towers  of  Toronto’s  Bay  Street  financial 
district,  Canadian  cities  exude  a sense  of  newly  minted 
opportunity  befitting  a nation  with  a per  capita  income 
of  $19,570,  16th  highest  in  the  world.  It  is  no 
coincidence  that  Canada  attracts  more  immigrants 
yearly — 217,000  in  1994 — in  relation  to  its  population 
than  all  but  a handful  of  countries.  And  for  the  most 
part  the  nation  has  welcomed  newcomers  with 
exceptional  generosity.  “Canada  is  a great  people,  great 
country,”  says  Rey  Tantay,  36,  a Filipino  immigrant  who 
puts  in  16-hour  days  at  his  small  Winnipeg  convenience 
store.  “I  think  we’re  in  a place  where  everybody 
belongs.” 

— from  Time,  1995 
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LIFE  EXPECTANCY 
1990-1995  figures 


Japan 

Age 

78.7 

Russia 

Age 

70.0 

Iceland 

78.2 

Brazil 

66.2 

Switzerland 

78.0 

Philippines 

65.0 

Canada 

77.4 

Egypt 

61.6 

Australia 

76.9 

India 

60.4 

Israel 

76.5 

Kenya 

58.9 

Britain 

76.2 

Turkey 

57.9 

U.S. 

75.9 

Zaire 

51.6 

Argentina 

71.3 

Camhodia 

51.1 

China 

70.6 

Angola 

46.5 

Mexico 

70.3 

— from  Time,  1995 
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Poor 

Hundreds  of  millions  of  people  who  lack  the  basic  resources  needed  to  make  a decent  home  are  left 
without  one  — and  their  number  is  growing.  The  proportion  of  poor  people  in  the  world  has  fallen 
slightly,  but  with  a rising  world  population  their  total  number  is  increasing  fast. 

♦ During  the  1980s  average  incomes  were  reported  to  have  fallen  by  10%  in  most  of  Latin  America  and  20% 
in  sub-Saharan  Africa.  In  many  urban  areas  wages  have  fallen  by  as  much  as  50%. 

♦ A recent  summary  of  studies  on  the  incidence  of  poverty  in  individual  developing  countries  reveals  levels 
regularly  in  excess  of  50%  of  the  population. 

♦ Inequality  between  rich  and  poor  has  grown  as  fast  in  the  North  as  in  the  South:  average  real  wages  in  the 
US  have  not  increased  at  all  for  the  past  10  years. 

♦ One  in  three  children  in  Britain  lives  below  the  poverty  line. 
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Up  In  Smoke 

Human  activity,  especially  the  burning  of 
fossil  fuels,  is  increasing  greenhouse  gases 
like  CO2,  methane  and  nitrous  oxide.  As  a 
result  the  atmosphere  traps  heat  rays  that 
normally  bounce  back  into  space,  causing 
global  warming. 

♦ Since  the  industrial  revolution  atmospheric 
concentrations  of  CO2  have  increased  25%. 
Emissions  from  fossil  fuels  have  increased 
almost  400%  since  1950. 

♦ The  hottest  ten  years  in  recorded  history 
have  occurred  since  1980.  Oceanographers 
now  believe  average  global  temperature 
changes  of  up  to  7°C  (enough  to  melt  polar 
icecaps)  can  occur  within  a brief  30-40  year 
period. 


Million  metric  tons 


— from  The  New  Internationalist 
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Selected-Response  & Written-Response  Exam 

Description 

• This  exam  consists  of  65  selected-response  questions  worth  1 mark  each,  and  2 written-response 
questions  worth  35  marks,  for  a total  of  100  marks. 

• You  have  2 hours  to  complete  this  exam. 


Instructions 


Selected-Response  Questions 

• Answer  all  the  questions  in  this  exam  by  choosing  the  correct  or  best  answer. 

• Use  an  HB  pencil  to  mark  your  answers  on  the  answer  sheet  provided. 


Example 

The  capital  city  of  Canada  is 


A.  Vancouver 

B.  Winnipeg 

C.  Ottawa 

D.  Montreal 


Answer  Sheet 
© ® • ® 


• Erase  your  first  mark  completely  if  you  wish  to  change  an  answer. 

• Do  not  fold  the  answer  sheet. 


Written-Response  Questions 

• Complete  the  written-response  tasks  in  the  exam  booklet. 

• Your  teacher  will  already  have  explained  the  scoring  criteria  to  you.  Remember  that  your 
work  will  be  scored  for  ideas  and  support,  and  communication  of  ideas. 

Note:  If  you  have  time,  you  may  wish  to  check  your  answers  and  written  work  before  you  hand  in  the 
exam  to  your  teacher. 


CLASSROOM 

ASSESSMENT 


MATERIALS 


Social  Studies  20 


1 


Student  Booklet 
Selected-Response  & Written-Response  Exam 


e 

e 

« 

is 

is 

is 

is 

is^ 

is’ 

e 

e 

Is 

e" 

e 

e. 

e 

e 

e 

e 

Cr 

Cr 

c* 

c* 

c* 

G 


1.  The  nationalism  that  swept  through  France  during  the  French  Revolution  was  largely  motivated  by 
the  revolutionaries’  desire  to 

A.  preserve  the  principle  of  the  Divine  Right  of  BQngs 

B.  protect  reforms  from  the  forces  of  foreign  intervention 

C.  maintain  the  privileges  of  the  First  and  Second  Estates 

D.  compete  militarily  and  economically  with  Great  Britain 


Use  the  following  diagram  to  answer  question  2. 


I 

II 

III 

A. 

Aristocracy 

King 

Clergy 

B. 

King 

Commoners 

Clergy 

C. 

King 

Nobility 

Commoners 

D. 

Clergy 

Bourgeoisie 

Aristocracy 

3.  During  the  French  Revolution,  the  Third  Estate’s  first  perceived  opportunity  to  achieve 
meaningful  reform  came  when 

A.  the  citizens  of  Paris  seized  the  Bastille 

B.  Louis  XVI  was  executed  by  the  National  Convention 

C.  Louis  XVI  called  for  a meeting  of  the  Estates  General 

D.  the  Committee  of  Pubhc  Safety  assumed  dictatorial  power 
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Use  the  following  opinion  to  answer  question  4. 


The  French  Revolution  was  accomplished  in  the  minds  of 
thinkers  before  it  was  accomphshed  on  the  streets  of  Paris. 


4.  According  to  this  opinion,  which  group  was  most  responsible  for  initiating  the  French 
Revolution? 

A.  The  sans-culottes 

B.  The  philosophes 

C.  The  aristocracy 

D.  The  emigres 

Use  the  following  comment  to  answer  question  5. 


Great  revolutions  have  both  underlying  and  immediate  causes. 
The  underlying  causes  occur  over  a long  period  of  time  and 
create  a potentially  explosive  situation.  The  immediate  causes 
set  off  a spark  that  leads  to  the  actual  revolt. 


5.  According  to  this  comment,  which  development  was  an  underlying  cause  of  the 
French  Revolution? 

A.  The  Tennis  Court  Oath 

B.  The  attack  on  the  Bastille 

C.  Louis  XVFs  mismanagement  of  the  Treasury 

D.  Louis  XVFs  summoning  of  the  Estates-General 


6.  When  France  sneezes,  the  rest  of  Europe  catches  a cold.  This  comment  made  by  Prince 
Mettemich  in  1815  refers  to  the 

A.  threat  posed  to  European  security  by  the  rapidly  growing  French  army 

B.  European  financial  panic  caused  by  the  collapse  of  the  French  economy 

C.  growing  influence  of  French  utopian  socialist  ideas  in  Austria  and  Prussia 

D.  threat  of  a nationalist  rebellion  spreading  from  France  to  Austria  and  Prussia 

7.  The  decision  by  the  Congress  of  Vienna  to  restore  the  monarchy  in  France  reflected  the  Congress’s 
desire  to  promote  the  principles  of 

A.  legitimacy  and  liberalism 

B.  nationalism  and  liberalism 

C.  legitimacy  and  conservatism 

D.  nationalism  and  conservatism 
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Use  the  following  information  to  answer  question  8. 


Domestic  Policies  and  Reforms  Introduced  by  Napoleon 

Napoleonic  Code — Established  a unified  legal  system 

Bank  of  France — Streamlined  tax  collection  and  issuance  of  paper  money 

Lycee  system — Set  up  government-run  schools  with  a standard  curriculum 

Governmental  restructuring — Appointed  local  officials  to  replace  elected 
departmental  councils 


8.  According  to  the  source,  which  purpose  do  Napoleon’s  reforms  have  in  common? 

A.  The  reforms  were  directed  at  centralizing  power  in  the  hands  of  the  National  Government. 

B.  The  reforms  were  attempts  to  continue  the  policies  promoted  by  reactionary  aristocrats. 

C.  The  reforms  were  aimed  at  creating  a liberal,  democratic  system  of  government. 

D.  The  reforms  were  attempts  to  restore  the  institutions  of  the  Old  Regime. 


9.  During  the  Industrial  Revolution,  the  growth  of  cities  and  the  rise  of  industry  contributed  to 

A.  decreasing  social  mobihty  and  a rise  in  political  power  for  the  peasants 

B.  increasing  social  mobility  and  a rise  in  political  power  for  the  middle  class 

C.  decreasing  social  mobihty  and  a rise  in  political  power  for  the  lower  classes 

D.  increasing  social  mobility  and  an  increase  in  political  power  for  the  nobihty 

10.  The  pohtical  and  economic  ideas  of  Louis  Blanc,  Robert  Owen,  and  Charles  Fourier  share  a 
common  ideological  association  with 

A.  liberalism 

B.  capitahsm 

C.  communism 

D.  utopian  socialism 
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Use  the  following  cartoon  to  answer  questions  11  and  12. 


— from  Modem  Western  Civilization 


11.  The  message  in  the  cartoon  would  be  strongly  criticized  by  a 

A.  union  leader 

B.  factory  owner 

C.  liberal  reformer 

D.  government  inspector 


12.  Given  the  point  of  view  regarding  working  conditions  expressed  in  the  cartoon,  its  pubhcation 
would  have  been  most  supported  by  which  theorist? 

A.  Karl  Marx 

B.  Adam  Smith 

C.  Charles  Darwin 

D.  Thomas  Malthus 
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Use  the  following  diagram  to  answer  question  13. 


Utopian  socialism 

Marxism 

7 

• 

Labour  party  

^ ^Fabian  socialism 

13.  Which  common  source  motivated  the  formation  of  the  four  political  movements  shown  in 
the  diagram? 

A.  The  desire  to  return  to  a traditional  agricultural  economy 

B.  The  wealth  created  by  the  success  of  the  Industrial  Revolution 

C.  The  inequality  that  resulted  from  the  spread  of  industrialization 

D.  The  desire  to  destroy  the  capitalist  system  through  violent  revolution 


14.  To  a Social  Darwinist  in  the  1800s,  the  existence  of  poverty  in  a society  would  have 
been  considered 

A.  acceptable,  because  the  poor  are  needed  to  support  the  wealthy 

B.  unacceptable,  since  society  is  evolving  toward  a goal  of  universal  prosperity 

C.  acceptable,  because  human  hfe  is  based  on  competition  for  available  resources 

D.  unacceptable,  since  governments  have  a responsibility  to  create  greater  equahty 
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Use  the  following  sources  to  answer  questions  15  and  16. 


Source  I 

Some  Ideas  About  Capitalism 

• Government  should  not  intervene  in  the 
economy. 

• Free  trade  and  free  competition  are  necessary. 

• People  work  best  when  there  is  incentive. 

• Entrepreneurs,  while  trying  to  succeed,  will 
naturally  benefit  society. 


Source  II 


Some  Ideas  About  Communism 

• Communism  promotes  equality  and 
cooperation. 

• Private  ownership  of  property  and  wealth 
promotes  greed. 

• Profits  from  business  should  be  shared. 


Source  III 


Some  Results  of  the  Industrial  Revolution 


Result  1: 
Result  2: 
Result  3: 
Result  4: 
Result  5: 


Production  of  consumer  and  other  goods  increased. 

Great  Britain  became  the  world  leader  in  trade. 

Cities  grew  rapidly,  creating  large  slum  areas. 

Wages  and  living  conditions  for  workers  were  poor. 

Science  and  technology  developed  more  efficient  methods  of  production. 


15.  In  describing  the  effects  of  the  Industrial  Revolution,  which  of  the  results  in  Source  III  would  Karl 
Marx  have  most  emphasized? 

A.  Results  1 and  2 

B.  Results  2 and  4 

C.  Results  3 and  5 

D.  Results  3 and  4 


16.  According  to  the  information  in  the  sources,  a government  program  that  proposes  to  nationalize  all 
key  industries  in  an  economy  would  be 

A.  opposed  by  capitalists,  but  supported  by  communists 

B.  supported  by  capitalists,  but  opposed  by  communists 

C.  supported  by  both  capitalists  and  communists 

D.  opposed  by  both  capitalists  and  communists 
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Use  the  sources  on  page  6 for  help  in  answering  Written  Response  /. 


Written  Response  I — 20  Marks 


From  the  perspectives  of  Adam  Smith  and  Karl  Marx,  how  would  each  respond  to  this  question: 

Has  the  Industrial  Revolution  benefited  society? 

• Develop  a response  to  the  question  that  is  consistent  with  the  thoughts,  ideas,  and  attitudes  of 
Smith  and  Marx. 

• Refer  to  specific  conditions  that  existed  during  the  Industrial  Revolution  and  that  provide  support 
for  their  respective  points  of  view. 


Use  this  space  for  planning  and  drafting. 

Adam  Smith  Karl  Marx 
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Finished  Work 


(10  marks) 
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Use  the  following  sources  to  answer  questions  17  to  19. 

Source  I Source  II 


Before  the  arrival  of  the  Europeans, 
Africa  was  a continent  divided 
among  many  different  tribes.  For 
centuries,  these  tribes  had  developed 
their  own  unique  cultures,  languages, 
and  traditions.  Relations  among  the 
tribal  groups  varied  from  warfare 
and  slave- taking  to  cooperation;  the 
identity  of  each  tribe,  however, 
remained  distinct  over  long  periods 
of  time. 


Source  III 


AFRICA  1914 


SPANISH  MOROCCO  ALGERIA 


TUNISIA 


EGYPT 


RIO  DEORO^ 


THE  GAMBIA 
PORT.  GUINEA 
SIERRA  LEONE 
LIBERIA 
GOLD  COAST 

TOGO 

SAO  TOME  IS.^ 


ANGLO  - EGYPTIAN  SUDAN 
ERITREA 

ITALIAN 
SOMALILAND 
BRITISH 
SOMALILAND 


ETHIOPIA 
•UGANDA 
BELGIAN 
CONGO 
_ BRITISH  EAST 
AFRICA 
GERMAN  EAST 
'AFRICA 

COMORO  IS. 


ANGOLA 

NORTHERN  RHODESIA 
SOUTHERN  RHODESIA 
GERMAN  SOUTHWEST  AFRICA 


MADAGASCAR 


WALViS  BAY' 
SOUTH  AFRICA 


NYASALAND 
MOZAMBIQUE 
SWAZILAND 
BECHUANALAND 
BASUTOLAND 


['• •.!  British  | 

■1 1 i-l-l  French  German  Belgian 

W/A  Italian  | 

t 1 Portuguese  ||||li]li|  Spanish  Independent 

-from  Canada  and  the  World 
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17.  Despite  the  information  provided  by  Sources  I and  II,  the  colonial  boundaries  created  by  the 
European  powers  and  shown  in  Source  III  largely 

A.  recognized  unique  tribal  cultures 

B.  encouraged  tribal  cooperation 

C.  reduced  tribal  differences 

D.  ignored  tribal  divisions 


18.  The  meeting  of  European  powers  that  had  the  greatest  influence  in  determining  the  division  of 
Africa,  as  shown  in  Source  III,  was  the 

A.  Congress  of  Berlin 

B.  Congress  of  Vienna 

C.  Frankfurt  Conference 

D.  Paris  Peace  Conference 


19.  Given  current  trends  and  the  information  in  the  three  sources,  twentieth-century  Africa 
has  experienced 

A.  substantial  economic  growth,  as  its  population  size  increased 

B.  decreasing  tribal  identities,  as  people  moved  from  urban  to  rural  areas 

C.  widespread  boundary  changes,  as  the  colonial  powers  withdrew  from  the  continent 

D.  political  instability,  as  distinct  tribal  groups  demanded  sovereignty  and  self-determination 


20.  Which  result  of  imperiahst  activity  would  have  been  seen  as  a positive  result  by  an 
African  nationahst? 

A.  European  settlers  in  Africa  set  up  large  farms  and  factories  on  European  models. 

B.  European  cultural  and  religious  beliefs  became  dominant  in  most  African  colonies. 

C.  The  introduction  of  mining  and  factories  caused  changes  to  traditional  African  society. 

D.  The  introduction  of  new  technology  and  ideas  changed  health  care  and  standards  of  living  for 
many  in  Africa. 
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c 

Ife- 

21.  The  Fashoda  incident  and  the  Moroccan  crisis  were  examples  of  1^^ 


A.  Germany  and  Italy  resisting  British  imperialism 

B.  tension  among  certain  nations  over  conflicting  colonial  claims 

C.  African  nations  resisting  colonial  aggression  by  European  powers 

D.  imperialist  conflict  between  the  colonies  of  different  European  nations 


22.  Imperialism  during  the  nineteenth  century  had  the  greatest  impact  in  Europe  by 

A.  increasing  rivalry  among  European  states 

B.  increasing  employment  in  domestic  industries 

C.  decreasing  levels  of  population  and  urban  growth 

D.  decreasing  the  need  for  alliances  among  European  states 


23.  Which  statement  best  describes  the  relationship  between  industriahzation  and  imperialism  during 
the  19th  century? 

A.  Industrialization  began  because  of  the  resources  gained  from  colonies. 

B.  Imperialism  was  a means  of  finding  resources  and  new  markets  for  industrial  development. 

C.  Industrialization  created  a demand  for  workers  who  were  to  be  supplied  from  new  colonies. 

D.  Imperialism  was  designed  to  spread  the  profits  from  the  mother  country  to  the  new  colonies. 


24.  Which  of  the  following  statements  concerning  imperialism  was  a result  of  the  other  three? 

A.  European  culture  was  distributed  on  a global  scale. 

B.  European  settlers  became  established  on  all  continents. 

C.  European  colonies  sought  new  sources  of  raw  materials. 

D.  European  nations  competed  for  colonies  in  Africa  and  Asia. 
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25.  The  force  of  nationalism  was  demonstrated  at  the  outbreak  of  the  First  World  War  by  the 

A.  reluctance  of  governments  to  mobilize  their  armed  forces 

B.  attempts  of  European  leaders  to  ignore  popular  demands  for  war 

C.  willingness  of  citizens  in  all  countries  to  volunteer  for  mihtary  service 

D.  efforts  of  European  leaders  to  try  to  settle  differences  at  a peace  conference 

26.  The  events  that  followed  the  assassination  of  Archduke  Franz  Ferdinand  in  1914  support  the 
conclusion  that  systems  of  alliances 

A.  lessen  tension  through  a balance  of  power 

B.  create  a reluctance  among  nations  to  start  conflicts 

C.  limit  conflicts  to  the  nations  first  involved  in  a dispute 

D.  expand  conflicts  through  commitments  among  nations 


Use  the  following  chart  to  answer  question  27. 


Country 

Immediate  Cause  of  Mobilization  of  Armed  Forces 

I. 

To  meet  its  obligation  under  the  “Blank  Cheque”  guarantee 

II. 

To  fulfill  treaty  obligations  to  protect  Belgium’s  neutrality 

III. 

To  defend  Serbia  from  a threatened  Austro-Hungarian  attack 

IV. 

To  support  Russia  and  protect  itself  against  a threatened  attack 

27.  In  order  from  I to  IV,  the  countries  referred  to  in  the  chart  are 

A.  Great  Britain,  France,  Russia,  Serbia 

B.  Great  Britain,  Russia,  France,  Germany 

C.  Germany,  Great  Britain,  Russia,  France 

D.  Germany,  France,  Russia,  Great  Britain 
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Use  the  following  sources  to  answer  questions  28  to  30. 

Military  Spending  Per  Capita,  1870-1914 


Major  Power 

1870 

1890 

1914 

Germany 

$1.33 

$2.95 

$8.52 

Austria-Hungary 

$1.16 

$1.56 

$3.48 

Italy 

$1.44 

$2.63 

$3.81 

Great  Britain 

$3.74 

$4.03 

$8.53 

France 

$3.03 

$4.87 

$7.33 

Russia 

$1.34 

$1.32 

$2.58 

— from  The  Making  of  the  Modern  Age 


Source  II  European  Rival  Alliances  in  1914 


Source  III  Aims  and  Concerns  of  the  Major  European  Powers,  1914 


Major  Power 

Aims 

Concerns 

Great  Britain 

• to  maintain  lead  in  naval  power, 
empire  building,  and  industry 

• growing  competition  from  other 
European  powers 

Germany 

• to  maintain  strongest  army  in 
Europe 

• to  promote  growth  in  empire,  navy, 
and  industry 

• desire  to  avoid  a potential 
two-front  war 

France 

• regain  Alsace-Lorraine,  lost  to 
Germany  in  1871 

• Germany’s  growing  military 
strength 

Austria-Hungary 

• control  of  the  Balkans 

• ethnic  groups  within  Austria- 
Hungary  demanding  independence 

Russia 

• control  of  the  Balkans 

• weak  and  inefficient  economy 
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28.  In  Source  II,  the  nations  that  correctly  complete  the  diagram  are,  respectively, 

A.  Italy  and  Russia 

B.  Italy  and  Belgium 

C.  Russia  and  Serbia 

D.  Serbia  and  Belgium 

29.  Which  relationship  exists  among  the  three  sources? 

A.  The  information  regarding  Austria-Hungary  in  Source  III  is  misleading. 

B.  The  information  shown  in  Source  I is  inconsistent  with  the  aims  indicated  in  Source  III. 

C.  The  concerns  raised  in  Source  III  were  solved  when  the  alliances  shown  in  Source  II 
were  created. 

D.  The  alhances  shown  in  Source  II  resulted  from  many  of  the  developments  indicated  in 


30.  Which  conclusion  is  supported  by  the  information  in  all  three  sources? 

A.  The  military  aims  of  the  nations  within  the  Triple  Entente  were  often  in  conflict. 

B.  The  creation  of  alliance  systems  allowed  most  nations  to  reduce  levels  of  military  spending. 

C.  Members  of  the  Triple  Alliance  had  the  highest  levels  of  mihtary  spending  before  the  First 
World  War. 

D.  In  the  years  before  the  First  World  War,  nations  increased  military  spending  to  accomplish 
certain  goals. 


31.  Before  the  outbreak  of  the  First  World  War,  the  Balkan  area  was  often  referred  to  as  the 
“powder  keg  of  Europe”  because  of  the 

A.  oppression  of  the  Ottoman  Turks 

B.  nationalist  fervour  of  subject  peoples 

C.  radicalism  of  the  Serbian  government 

D.  conununist  ideologies  of  rebel  leaders 

32.  The  First  World  War  developed  into  a long  conflict  largely  because  the 

A.  opposing  armies  were  locked  in  trench  warfare 

B.  Germans  were  forced  to  fight  a war  on  two  fronts 

C.  neutral  powers  refused  to  join  one  side  or  the  other 

D.  armaments  used  were  inadequate  for  modem  warfare 


Sources  I and  III. 


4 


CLASSROOM 

ASSESSMENT 

MATERIALS 


Student  Booklet 
Selected-Response  & Written-Response  Exam 


Social  Studies  20 


15 


Use  the  sources  on  page  14  for  help  in  answering  Written  Response  II. 


Written  Response  II — 15  Marks 


On  June  28,  1914,  Archduke  Franz  Ferdinand  of  Austria-Hungary  was  assassinated  in  Sarajevo. 

On  July  28,  one  month  later,  Austria-Hungary  declared  war  on  Serbia.  By  August  4,  1914,  all  the 
major  powers  of  Europe  were  at  war.  Provide  an  explanation  of  the  background  causes  of  the  First 
World  War  by  answering  the  following  question: 

Why  did  a local  conflict  in  the  Balkans  escalate  into  a world  war? 

Provide  three  reasons  and  explain  each. 


Use  this  space  for  planning  and  drafting. 
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Finished  Work 


RpftKon  1 

Reason  2 


Continued 
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33.  The  concept  closest  to  the  meaning  of  the  term  “global  village”  is 


A.  industrialization 

B.  interdependence 

C.  economic  prosperity 

D.  international  disparity 


Use  the  following  excerpt  to  answer  questions  34  and  35. 


Countries  must  increasingly  contend  with  a second  form  of  interdependence: 
environmental  interdependence.  This  is,  of  course,  simple.  If  a German  factory 
pollutes  the  Rhine,  someone  in  the  Netherlands  may  suffer  the  consequences.  On 
the  other  hand,  it’s  not  so  simple.  Problems  such  as  global  warming,  resource 
depletion,  and  overpopulation  ultimately  implicate  and  involve  everyone.  But  it  is 
not  always  clear  what  ought  to  be  done  or  how  practical  solutions  can  be  adopted. 
Scientific  knowledge  is  uncertain,  impeding  consensus.  More  important,  wealthy 
nations  wanting  to  curb  pollution  and  poor  nations  wanting  to  end  poverty  are 
awkward  alhes. 


34.  According  to  the  author,  which  factor  most  prevents  a solution  to  the  problems  described? 

A.  The  industrialized  nations  are  largely  unaffected  by  the  problems. 

B.  The  developed  and  developing  nations  do  not  take  the  problems  seriously. 

C.  Developing  nations  have  largely  refused  to  take  action  to  solve  the  problems. 

D.  International  cooperation  between  developing  and  developed  nations  is  difficult  to  achieve. 


35.  The  author  infers  that  the  poor  nations  of  the  world  often  view  pollution  as 

A.  a problem  best  dealt  with  by  the  United  Nations 

B.  being  more  important  to  them  than  the  issue  of  poverty 

C.  a necessary  evil  associated  with  economic  development 

D.  being  entirely  caused  by  the  activities  of  the  developed  countries 
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Use  the  following  maps  to  answer  questions  36  and  37. 


Source  II 
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Source  III 


Cropland  per  Capita 


— All  sources  from  The  Nystrom  Desk  Atlas 


36.  According  to  the  information  contained  in  the  three  sources,  which  of  the  following 
generalizations  is  accurate? 

A.  Life  expectancy  is  generally  highest  in  areas  of  low  population  density. 

B.  The  amount  of  cropland  per  capita  is  largely  unrelated  to  life  expectancy. 

C.  North  America  has  the  highest  levels  of  life  expectancy  and  lowest  levels  of  cropland  per 
capita. 

D.  The  continent  of  Africa  has  the  lowest  levels  of  life  expectancy  and  the  highest  levels  of 
population  growth. 


37.  Taken  together,  the  information  provided  by  the  sources  helps  to  illustrate  that 

A.  depicting  statistical  information  on  maps  can  distort  the  data 

B.  a complex  relationship  exists  between  physical  and  human  geography 

C.  the  wealth  of  Northern  nations  depends  upon  large  areas  of  available  cropland 

D.  population  growth  rates  are  directly  related  to  the  amount  of  available  cropland 
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Use  the  following  chart  to  answer  questions  38  to  40. 


Country  I 

Country  II 

Geography 

• large  area 

• large  area 

• mostly  arid  and  semi- arid 

• mountains,  deserts,  and  some 

grasslands 

forested  areas 

Resources 

• land  used  mostly  for  grazing 

• some  good  farmland 

• few  valuable  resources 

• deposits  of  iron  ore  and  copper 

Government 

• democracy  for  40  years 

• dictatorship  (military  coup  three 
years  ago  in  which  power  was 
seized  from  previous  military 
dictator) 

Current  Problems  or 

• uncontrolled  migration  of 

• independence  demanded  by 

Challenges 

rural  population  to  cities 

northern  section  of  country 

• unemployment 

• some  terrorist  incidents 

• crop  failures  due  to 

• unemployment 

desertification 

• poor  urban  living  conditions 

Demographic  Statistics: 

Population 

15  000  000 

9 400  000 

Population  density 

64  people/km^ 

47  people/km^ 

Urban  population 
Annual  growth  rate  of 

33% 

39% 

population 

3.2% 

2.6% 

Life  expectancy 

56  years 

63  years 

Persons  per  physician 

823 

360 

Economic  Statistics: 

GNP  per  capita 

$390 

$900 

Labour  force  in  agriculture 

64% 

49% 

Land  area  in  farms 
Value  of  manufactured 

11% 

48% 

products  (per  year) 

$8/person 

$41 /person 

Major  exports 

• peanuts 

• sugar 

• cotton 

• tobacco 

• animal  hides 

• textiles 

Other  Statistics: 

Kilometres  of  paved  roads 

840  km 

6 800  km 

Literacy  rate 

Percentage  of  budget  spent  on 

22% 

39% 

the  military 

1.1% 

11.2% 
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38.  Which  statistic  describes  part  of  the  infrastructure  of  the  two  countries? 

A.  Kilometres  of  paved  roads 

B.  Population  density 

C.  Land  area  in  farms 

D.  Life  expectancy 


39.  Based  on  the  information  provided,  which  generalization  about  the  two  countries  is 
most  accurate? 

A.  There  is  more  political  stability  in  Country  II  than  in  Country  I. 

B.  The  standard  of  hving  is  higher  in  Country  I than  in  Country  II. 

C.  The  economy  of  Country  II  is  more  developed  than  the  economy  of  Country  I. 

D.  There  is  a greater  disparity  between  rich  and  poor  in  Country  I than  in  Country  II. 


40.  Which  additional  information  would  be  most  valuable  in  determining  the  quality  of  life  in 
the  countries? 

A.  The  rate  of  economic  growth 

B.  The  extent  of  industrial  development 

C.  The  level  of  citizen  satisfaction  with  their  lives 

D.  The  attitudes  of  citizens  toward  global  interdependence 


41.  A major  source  of  economic  instability  facing  countries  that  rely  upon  the  export  of  a single 
commodity  is  the 

A.  sudden  and  unexpected  depletion  of  the  commodity 

B.  rapid  and  unpredictable  changes  in  world  prices  for  the  commodity 

C.  changes  in  technology  that  may  result  in  the  collapse  of  the  market  for  the  commodity 

D.  attempts  by  importing  nations  to  develop  their  own  domestic  supplies  of  the  commodity 
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42.  Which  action  provides  the  best  example  of  the  development  of  a nation’s  infrastructure? 

A.  A government  project  builds  a dam  to  provide  power  to  neighbouring  cities. 

B.  A multinational  corporation  opens  a car  assembly  plant  in  a nation. 

C.  A rancher  switches  to  the  production  of  coffee  and  sugar  crops. 

D.  A country  establishes  a factory  to  build  radios  for  export. 


Use  the  following  cartoon  to  answer  questions  43  and  44. 


"Good  afternoon  I'm  authorized  to  offer  you  the  technology 
to  build  modern  escalators  " 


— from  Population  and  Production  in  Canada 

43.  Donor  countries  act  in  the  manner  illustrated  in  the  cartoon  mainly  because  they 

A.  are  attempting  to  indirectly  assist  manufacturers  at  home 

B.  are  responding  to  specific  requests  made  by  the  citizens  of  the  recipient  country 

C.  want  to  reduce  competition  from  agricultural  products  of  the  developing  nations 

D.  want  to  ensure  that  the  developing  countries  get  the  best  that  the  donor  has  to  offer 


44.  The  cartoonist’s  message  best  supports  the  view  that  foreign  aid  should  be 

A.  affordable  for  the  giving  nation 

B.  suited  mainly  for  agricultural  needs 

C.  aimed  at  changing  existing  practices 

D.  suited  to  the  needs  of  the  receiving  nations 
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Use  the  following  statement  to  answer  question  45. 


Since  the  end  of  the  Second  World  War,  the  East-West  division  has  dominated  pohtics. 
As  East-West  tensions  fade,  the  dominant  division  in  world  affairs  will  be  North-South. 


45.  Within  the  context  of  the  statement,  the  phrase  “North-South”  means  roughly  the  same  as 

A.  “Urban-Rural” 

B.  “Capitalist-Communist” 

C.  “Democratic-Dictatorial” 

D.  “Developed-Developing” 


Use  the  following  information  to  answer  questions  46  and  47. 


The  government  of  an  industrialized  country  provides  a developing  country  with  aid 
in  the  form  of  an  export  credit.  This  credit  must  be  used  toward  the  purchase  of  farm 
implements  from  manufacturers  based  in  the  donor  country. 


46.  The  primary  motive  for  the  donor  country  providing  aid  in  this  manner  is  to 

A.  improve  conditions  in  developing  countries 

B.  gain  prestige  in  the  international  community 

C.  promote  domestic  economic  growth  through  tied  aid 

D.  promote  links  with  countries  that  share  a common  ideology 


47.  The  main  criticism  of  the  donor  government’s  action  would  be  that  such  aid 

A.  increases  international  economic  interdependence  to  unacceptable  levels 

B.  may  burden  the  recipient  country  with  expensive  and  inappropriate  technology 

C.  transfers  to  the  developing  country  money  that  could  be  better  used  in  the  donor  country 

D.  may  have  a negative  effect  upon  the  donor  country’s  international  balance  of  payments 
and  trade 
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Use  the  following  information  to  answer  question  48. 


I GOBI  was  a program  introduced  by  UNICEF  in  1983  to  promote: 

Growth  Chart  Recording — tracking  the  changing  weight  and  height  of  growing  children 
I Oral  Rehydration  Therapy — a treatment  for  acute  dehydration  due  to  diarrhea 
j Breast  Feeding — a cheaper  and  healthier  alternative  to  the  use  of  infant  formula 
j Immunization — prevention  of  common  killer  diseases 


48.  The  primary  purpose  of  GOBI  is  to  reduce 

A.  birth  rates 

B.  dependency  ratios 

C.  infant  mortahty  rates 

D.  rates  of  natural  increase 


49.  Which  of  the  following  generalizations  supports  a pohcy  of  humanitarianism  in  dealing  with 

global  economic  development? 

A.  If  economic  aid  to  developing  nations  is  increased,  they  will  develop  a dependency  on 
this  assistance. 

B.  Nations  of  the  North  have  a responsibility  to  protect  their  economies  against 
foreign  competition. 

C.  Nations  of  the  North  have  an  obligation  to  assist  developing  nations  in  creating  and  using 
appropriate  technology. 

D.  If  all  nations  of  the  world  were  as  industrialized  as  the  Northern  nations,  the  world  would 
rapidly  be  depleted  of  resources. 
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50. 


Cash  cropping  has  been  criticized  because 


A.  a program  of  rapid  industrialization,  not  cash  crops,  would  be  cheaper  to 
encourage  development 

B.  cash  crops  may  displace  food  crops  needed  for  local  consumption 

C.  there  are  few  markets  for  cash  crops  in  the  developed  world 

D.  farmers  lack  the  techniques  needed  to  produce  cash  crops 


Use  the  following  source  to  answer  question  51. 

Some  Environmental  Problems 

I.  Deforestation 

II.  Desertification 

III.  Destruction  of  the  ozone  layer 

IV.  Acid  rain 


51.  The  problems  mainly  associated  with  agricultural  expansion  rather  than  industrial  expansion  are 

A.  Problems  I and  II 

B.  Problems  II  and  III 

C.  Problems  I,  II,  and  III 

D.  Problems  I,  II,  III,  and  IV 


Use  the  following  information  to  answer  question  52. 


52.  These  four  boxes  all  represent 

A.  factors  of  quality  of  life 

B.  results  of  technological  development 

C.  causes  of  industrial  development 

D.  developments  that  promote  global  unity 
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Use  the  following  excerpt  to  answer  question  53. 


Technology  and  Development 

Western  technology  has  been  designed  in  light  of  the  many  resources  available  in  the  rich 
countries:  financial  capital,  raw  materials,  energy,  and  so  on.  As  such,  it  is  not  directly 
transferable  to  poor  countries  where  money  and  energy  are  scarce  and  human  resources  are 
abundant.  The  social,  economic,  and  cultural  interests  of  Third  World  countries  are  often 
directly  opposed  to  those  of  the  rich  nations. 

— from  Third  World  Guide  91/92 

53.  Based  upon  these  comments,  the  author  would  most  likely  support 

A.  providing  used  equipment  from  the  West  to  the  developing  world 

B.  integrating  the  economies  of  the  developed  and  developing  worlds 

C.  promoting  technology  that  is  suited  to  conditions  in  the  developing  world 

D.  using  Western  advisers  to  help  developing  nations  adapt  to  Western  technology 


54.  International  actions  concerning  the  continent  of  Antarctica  could  best  be  used  to  support  the 
idea  that 

A.  nations  can  cooperate  to  protect  fragile  environments 

B.  competition  among  nations  leads  to  environmental  destruction 

C.  scarce  resources  in  remote  areas  create  confrontation  among  nations 

D.  non-govemmental  organizations  are  able  to  promote  international  agreement 


55.  In  the  context  of  a developing  country  in  central  Africa,  which  statement  is  an  example  of  the 
principles  of  sustainable  development  and  appropriate  technology? 

A.  The  placement  of  surplus  computers  in  rural  classrooms 

B.  A CANDU  nuclear  power  station  and  electrical  distribution  grid 

C.  A village  water  system  using  a tube  well  and  a pump  connected  to  a windmill 

D.  Planting  special  crop  varieties  that,  with  the  aid  of  chemical  fungicide,  give  a much  higher 
yield  than  traditional  varieties 
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Use  the  following  diagram  to  answer  questions  56  and  57. 


Increased  CO2  Emissions 


A 

Reduced  C02^^ 

Greenhouse 

7 

• 

^ Deforestation 

(Desertification) 

Absorption  ^ 

Effect 

Energy 

Depletion 


56.  The  long-term  consequence  of  the  process  outlined  in  the  diagram  would  be  increased 

A.  biodiversity 

B.  climatic  change 

C.  levels  of  ultraviolet  radiation 

D.  levels  of  ozone  in  the  upper  atmosphere 

57.  Which  conclusion  can  be  drawn  from  the  information  in  the  diagram? 

A.  Many  complex  relationships  link  the  various  environmental  problems  facing  the  world  today. 

B.  Once  the  source  of  an  environmental  problem  can  be  identified,  the  problem  can  be 
easily  solved. 

C.  Most  environmental  problems  tend  to  be  the  result  of  irresponsible  practices  in  the 
developing  world. 

D.  Most  environmental  problems  could  be  solved  if  the  developed  countries  would  share  their 
advanced  technology  with  the  poorer  countries. 


58.  Which  of  the  following  statements  provides  the  best  example  of  the  concept  of  global  disparity? 

A.  Each  individual  in  the  world  has  a unique  view  of  what  is  important  in  life. 

B.  World  geography  includes  deserts,  mountains,  rain  forests,  prairies,  and  frozen  tundra. 

C.  There  are  thousands  of  cultures  in  the  world,  each  with  unique  heritages  and  traditions. 

D.  The  personal  incomes  of  people  in  the  world  vary  from  those  of  multibillionaires  to  those  of 
people  who  are  penniless. 
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Use  the  following  excerpt  to  answer  questions  59  and  60. 


The  Global  Village  Revisited 

We  all  live  in  the  global  village.  We  have  a growing  sense  of  the  obsolescence 
of  nations.  Satellites  make  us  instant  witnesses  to  distant  dramas.  Massive 
amounts  of  goods  flow  across  borders,  as  do  huge  numbers  of  people  and 
great  quantities  of  pollution.  But  if  you  think  nations  are  dinosaurs,  guess 
again.  Just  because  people  everywhere  drink  Coke  and  drive  Toyotas  doesn’t 
mean  we’re  all  becoming  the  same.  Nations  aren’t  going  out  of  business,  if 
only  because  their  identities  — the  pecuhar  mixture  of  history,  culture, 
geography,  social  conditions,  race,  and  religion  — are  so  durable. 

— from  The  Economist  Book  of  Vital  Statistics 

59.  The  author  suggests  that  if  people  of  the  world  are  becoming  more  similar  it  is  in  the  area  of  their 

A.  history 

B.  businesses 

C.  ethnic  identity 

D.  material  consumption 

60.  Which  statement  best  summarizes  the  author’s  point  of  view? 

A.  Modem  technology  and  international  interaction  are  increasing  national  disparity. 

B.  Increasing  international  interaction  will  eventually  end  international  diversity  and  disparity. 

C.  Despite  increased  international  interaction  and  interdependence,  national  diversity 
will  persist. 

D.  Nations  must  resist  increased  interaction  and  interdependence  if  they  are  to  protect  their 
distinct  identities. 


61.  Amnesty  International  is  a human  rights  organization  most  involved  in  cases  of 

A.  political  prisoners 

B.  child  slave  labour 

C.  sexual  harassment 

D.  job  discrimination 
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Use  the  following  dictionary  definition  to  answer  question  62. 


dis-par-i-ty  (dis-par's-te)  n.,  pi  -ties.  1 . The  condition  or  fact  of 
being  unequal  in  age,  rank,  or  degree;  difference.  2.  Unlike- 
ness; incongruity;  dissimilarity.  [Old  French  disparite,  from 
Late  Latin  disparitds  : Latin  dis~  (negative)  -I-  paritds,  parity.] 


— from  The  Houghton  Mifflin  Canadian  Dictionary 


62.  Which  example  would  best  support  this  definition? 

A.  There  are  thousands  of  languages  in  the  world. 

B.  World  geography  includes  prairies,  deserts,  jungles,  and  mountains. 

C.  The  hfe  expectancy  in  developed  nations  is  higher  than  it  is  in  less 
developed  nations. 

D.  The  clothing  worn  by  people  around  the  world  varies  because  of  chmate, 
available  materials,  and  cultural  values. 


Use  the  following  illustration  to  answer  question  63. 


Wood 

(Canada) 


Aluminum  ferrule 
(Jamaica  & Canada) 


Graphite  » f 

(Sri  Lanka) 


Made  in  Canada 


Paint 

(United  States  & 
Canada) 


Natural  rubber 
and  fractice 
(Indonesia/Brazil 
& Canada) 


63.  The  concept  most  clearly  shown  by  this  illustration  is 

A.  economic  disparity 

B.  economic  diversity 

C.  global  industrialization 

D.  international  interdependence 


CLASSROOM 

ASSESSMENT 


MATERIALS 


Social  Studies  20 


31 


Student  Booklet 
Selected-Response  & Written-Response  Exam 


Use  the  following  excerpt  to  answer  question  64. 


Poor  Women’s  Bank 

The  Grameen  Bank  in  Bangladesh  lends  only  to  the  very  poor.  It  demands 
no  collateral  but  achieves  an  astonishing  98  percent  repayment  rate.  The  bank 
has  given  loans  to  more  than  half  a million  borrowers,  most  of  them  women. 

The  borrowers  also  own  the  bank,  having  bought  most  of  the  shares  in  1986 
using  their  accumulated  savings. 

Bank  managers  and  workers  are  required  to  live  in  the  countryside  and  conduct 
business  in  their  clients’  jute  and  mud  huts  rather  than  an  office. 

Loans  are  small  initially — between  $16  and  $33.  They  are  repaid  in  weekly 
instalments  over  the  course  of  a year. 

A typical  client  has  taken  out  four  loans.  With  the  first  she  bought  mustard  seeds  to 
crush  on  her  father’s  old  machine.  The  second  bought  a new  machine;  the  third  and 
fourth,  a pair  of  oxen  to  pull  it. 


— from  Third  World  Guide  91/92 


64.  The  development  approach  supported  by  the  Grameen  Bank  rehes  on 

A.  government  subsidies  and  aid 

B.  local  resources  and  initiatives 

C.  capital-intensive  projects 

D.  export  and  import  ratios 


65.  During  the  1980s,  China  was  in  a phase  of  the  demographic  transition  model  that  caused  Chinese 
officials  to 

A.  search  for  alternate  food  supplies 

B.  adopt  the  policy  of  one-child  families 

C.  encourage  migration  to  urban  centres 

D.  take  measures  to  increase  medical  care 
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